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Abstract 
This paper focuses on the concept of quality of education. The issue of quality of education has become important in many 
countries that are interested in expanding enrollments in order to achieve Education for All by 2015. The main objective of this 
paper is to provide an economic analysis of the concept of quality of education by clarifying the determinants of educational 
quality and to specify the earnings and the demand functions for schooling in Egypt. The methodology of this paper is based on 
studying and analyzing the topic of quality of education by clarifying the concept, identifying its determinants and formulating a 
regression model in order to estimate the earnings and the demand functions for schooling in Egypt. The results imply that, the 
main independent variables that are contained in the individual's demand function for schooling are the number of years of 
schooling, Sj, the ability differences, Aj and the quality of education, Qj.  
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1. Introduction 
The issue of quality of education has become important in many countries that are interested in expanding 
enrollments in order to achieve Education for All by 2015. The topic of quality of education has gained a lot of 
importance in recent years. The importance of this issue stems from several reasons, for instance, low levels of 
academic achievement among students, low levels of economic returns to investment in education and the 
concentration on school expansion instead of school quality. It is important to take into consideration the quality of 
education as one important variable that affects the earnings of an individual (Biltagy, 2010). The importance of this 
paper stems from the significance of the education issue itself. Investment in education improves the quality of life 
for millions of people. Barro and Lee (2000) ascertain that, an increase in the number of well-educated individuals 
implies a higher level of labor productivity. The main research questions that this paper aims to answer are: What 
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are the determinants of educational quality? What are the determinants of the earnings function and demand function 
for schooling in Egypt? What are the main policies of improving the quality of education?  
The main objective of this paper is to provide an economic analysis of the concept of quality of education in 
order to clarify the determinants of educational quality and to specify the earnings and demand functions for 
schooling in Egypt. The methodology of this paper is based on studying and analyzing the topic of quality of 
education by clarifying the concept, identifying its determinants and formulating a regression model in order to 
estimate the earnings and demand functions for schooling in Egypt. This paper tackles the issue of quality of 
education and demand function for schooling using Egypt Labor Market Panel Survey 2006 (ELMPS 06) on males 
and females whose ages range from 15 to 64 years old. This data includes information about education, family 
background factors, earnings and work history. 
2. The Definition of Quality of Education 
To define the concept of quality of education, it is important to specify five dimensions of quality: learners, 
environments, content, processes and outcomes (UNICEF, 2000). The World Declaration on Education for All in 
1990 noted that the poor quality of education needed to be improved and recommended that education should be for 
all with relevant quality. This means that, expanding access alone would be insufficient for achieving sustainable 
development. The Declaration also considered quality as a prerequisite for achieving the equity goal; accordingly, 
emphasis should be given to improve the quality of education.  
The methodology of TQA should be considered by all educational institutions. TQA includes all activities needed 
to provide effective services for students during the basic educational process and the full life cycle of the graduate. 
The goals of an educational institution should include: student satisfaction consistent with professional standards;   
continuous improvement of the educational service and efficiency in providing the educational service. TQM can be 
seen as an educational reform program or a reorganization plan for an institution. In other words, TQM is an 
approach to achieve quality by emphasizing on continuous improvement (Parker and Slaughter, 1992). 
Governments must work to ensure basic education of quality for all, regardless of gender, wealth, language or 
location. There are a number of requirements to achieve quality of education (UNICEF, 2000 and UNESCO, 2009): 
students should have a good health and nutrition; teachers should be well-trained and the techniques of learning 
should be new; facilities and learning materials should be adequate; curriculum should be relevant and depends on 
the skills, knowledge and experience of the teachers and   students; the environment should be healthy and safe in 
order to encourage learning. Moreover, the family support for learning is extremely significant and the assessment 
of learning outcomes should be defined in an accurate way. In education, high levels of quality mean high levels of 
academic achievement among individuals. This means that, quality of education is an important input of school 









Figure One: Quality of Education: Academic Achievement 
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There are two types of factors that affect academic achievement; namely, in-school and out-of-school factors. 
The first type includes monetary and managerial elements. Monetary elements consist of many factors like school 
budget per student, textbooks per student (cost of books), teacher salaries and the availability of reading material at 
school. Moreover, managerial elements include the number of hours of homework, time spent in libraries, the degree 
of association between parents and teachers and the educational levels of teachers. On the other hand, out-of-school 
characteristics include sex, socioeconomic status and degree of intelligence of an individual (Heyneman and Loxley, 
1983). 
Fuller (1985) states that, quality of education is defined on the aggregate level of all inputs, this means that, there 
are many factors (inputs) that affect student performance (output), for example, family background factors (i.e. the 
income and size of the family) and preschool background. It is difficult to separate between factors that are related 
to school which lead to higher achievement and others that are related to family. There are two sets of school-related 
factors which affect the academic performance; the first is the concentration of material inputs to each student, for 
instance, desks, textbooks and pencils. The second set of factors is concerned with the management of these material 
resources i.e. if schools use the material inputs inefficiently, even that these inputs are abundant, they fail in raising 
student performance.  
3. Determinants of Educational Quality 
One way of measuring quality of education is to look at the relationship between different inputs and outputs (i.e. 
a measure of student performance). The inputs include many factors, for example, infrastructure and resources, 
quality of school environment, textbooks, preparation of teachers, teachers' salaries, supervision, curriculum, 
students’ physical well-being, and family and socioeconomic background. The outputs are usually measured by 
students’ results of assessments, or end-of-year examinations. (Fuller, 1986 and Lockheed and Verspoor, 1991). 
There are many factors that explain the differences of school quality among countries. For example, quality of 
education differs depending on the national income of the country. This means that, as GDP per capita increases, the 
resources allocated by government to education sector increase also (Fuller, 1986). Furthermore, the size of 
education sector relative to other sectors in the economy affects the level of quality of education. The allocation of 
priorities in education sector affects the school quality i.e. if the priority is to increase enrollment rates, then, this 
may decrease the quality of education because the resources are devoted to other purposes regardless of quality. This 
means that, it is difficult to foster both goals at the same time (Fuller, 1986). Smith and Lusthaus (1995) present a 
model which explains the relation between quality and equality of education. They claim that this relation is 
orthogonal i.e. excellence and equity of education are complements because school quality can be defined as 
continuous improvement for all students. Willie (1987) states that " Indeed, excellence, without a commitment to 
equity could result in arrogance. And equity, without a commitment to excellence could result in mediocrity." The 






  Figure Two: The Relationship between Quality and Equality of Education 
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policies (II) is high on quality and low on equality. This means that, educational policies in this situation pay 
attention only to the quality of schooling and exclude all students who do not have the academic prerequisites.  
The third type of policies (III) is low on quality and high on equality. This implies that these policies include all 
students regardless of quality standards. The fourth and final type of policies (IV)- E- Quality policies- is high on 
quality and high on equality. These policies provide quality standards to all students and this is the best case.   
E-Quality schooling does not imply that all students should have the same content or shape of schooling because 
students have different abilities and different tastes. On the contrary, E-Quality education implies diversity in shape 
and content of schooling presented to students (Smith and Lusthaus, 1995). 
There are a number of factors that determine the educational quality, for example, the ratio of students to teacher 
in the class, the average term length, the average annual teacher salaries, the assessment of students through public 
examinations that are marked externally to the school and the degree of association between parents and teachers. 
The most important way of measuring the quality of education is the research. The importance of educational 
research stems from generating new scientists who create new theories, knowledge and technologies (Mortimore 
and Stone, 1991). 
4. Education System in Egypt: An Overview 
While significant progress has been made in providing more educational opportunities to Egyptian citizens, the 
quality of education is low and unequally distributed among regions and areas (Upper and Lower Egypt and urban 
and rural areas), leading to inequality of educational outcomes, especially with respect to the lowest income group 
(World Bank, 2007). The education system in Egypt experiences many problems concerning the issue of efficiency. 
Bad conditions of schools, the overcrowded classes, unqualified teachers, highly insufficient school buildings and 
low quality of school materials and books are the main reasons of internal inefficiency. On the other hand, the 
distortion of the relationship between labor market and education (quality of higher education) is the main reason of 
external inefficiency. Furthermore, there are many factors that led to low levels of quality of higher education, more 
specifically; the main factors that affect the quality of higher education are the financial factors. It can be said that, 
only 22% of public spending on higher education is allocated to capital expenditure, while, 78% of Egypt's higher 
education budget is allocated to current expenditure (salaries and wages), this implies inefficiency of public 
expenditure on higher education (EHDR, 2010). 
 
Table (1): Some Indicators on Pre-University Education by Educational Stage (2008/09- 2009/10) 
 
Students per Teacher Class Density  
Educational Stage 2009/10 2008/09 2009/10 2008/09 
Pre-Primary 28.5                 30.8 30.0                  32.6 
Primary 27.2                 27.9 38.5                   43.4 
Single Class (mixed) 9.8                  21.4 21.5                   21.7 
Preparatory 18.3                 18.7 36.5                   41.4 
General Secondary 8.8                   8.7 31.1                   32.7 
Industrial Secondary 7.2                   7.6 30.9                   33.2 
Agricultural Secondary 9.0                  9.4 29.8                   33.3 
Commercial Secondary 12.7                  12.9 32.5                   35.7 
Handicapped Education 4.2                   4.0 8.9                      9.0 
 Source: CAPMAS, Egypt in Figures, 2011. 
The deteriorating status of basic education in Egypt is the main reason of the low ranking of global 
competitiveness index. Table (1) illustrates that, the numbers of students per teacher and class density have 
decreased in the basic education stage as well as in the secondary education stage in 2009/10, compared with the 
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numbers recorded in 2008/09. The ranking of Egypt has back tracked to number 129 among 134 countries in the 
global competitiveness index in 2008/09 as a result of low level of quality of education and reached the number 
124 out of 133 countries in 2009/10. The record of quality of education in Egypt is very low (2.1 point) in 2008/09 
and 2.4 point in 2009/10 (ENCC, 2009; 2010). While educational access has improved, the rank of the quality of 
educational institutions in Egypt is 123 among 133 countries in 2009/10 (ENCC, 2010).   There is a decline in the 
recorded value of the education index in the EHDR 2010 (0.689) compared to its value in the EHDR 2008 (0.718) 
and this is due to the decrease in the enrollment rates especially in the first secondary grade because of the 
reintroduction of the sixth primary grade. Moreover, the dropout rates from education are high in some particular 
grades (especially after getting the preparatory grade) because the rate of unemployed individuals who obtained an 
intermediate degree reached 62.4% of the total number of the unemployed individuals in 2007. Moreover, 27% of 
individuals aged 18-29 do not complete their basic education (EHDR, 2010).  
In 2009/10, the number of students enrolled in primary, preparatory and secondary education taking into 
consideration Al Azhar Education and Integrated Education reached approximately 18.7 million for whom 848 
thousand teachers are responsible. The total number of schools amounts to approximately 55 thousand and the total 
number of class rooms is 532 thousand. (MOE, 2010 and CAPMAS, Egypt in Figures, 2011).   
Table (2) illustrates that, in 2009/10, the pre-university education in Egypt includes 44631 schools (39376 
governmental schools and 5255 private schools), with 454411 class rooms (409515 governmental class rooms and 
44896 private class rooms). Moreover, it includes 16367569 students (14997451 students in governmental sector 
and 1370118 students in private sector). The estimates of table (2) do not include Al Azhar or Integrated Education. 
In addition, in 2009/10, the total number of institutions, classes and students of Al Azhar pre-university education 
is 9147, 68678 and 2044315, respectively. Furthermore, the total number of schools, classes and students enrolled in 
integrated education is 1227, 8871 and 312611, respectively (CAPMAS, Egypt in Figures, 2011).     
 
Table (2): Schools, Classes and Students by Sector and Educational Stage 2009/10 
 
Private Sector Governmental Sector  
Educational Stage 
              Stud. C. Rooms Schools          Stud. C. Rooms Schools 
Pre-Primary 198139         7039            1533 529696        17198            6679 
Primary 783809          24543         1622 8550513     218133          15329 
Preparatory 236681           8084          1228 3804391     102676          8626 
General Secondary 69896             2823           642 792251        24927           1772 
Industrial Secondary 2232               84                10 664843        21483           861 
Agricultural Sec. 0                      0                  0 125464        4213             176 
Commercial Sec. 78798             2220          202 389456        12168           552 
Single Class (mixed) 0                      0                 0 70204          3269             3269 
Improving Crafts for Girls 0                      0                 0 22619           876               876 
Handicapped Education 563                 103              18 37325           4175             839 
Total 1370118        44896         5255 14997451     409515         39376 
Source: CAPMAS, Egypt in Figures, 2011. 
There are three types of schools in Egypt; namely, publicly funded and managed schools, privately funded and 
managed schools and Language schools that were established by some embassies of the foreign countries in which 
curricula are taught in the mother language of these countries. These schools are limited and not supervised by the 
Ministry of Education. In addition, Al Azhar schools present special type of education. Moreover, there are other 
types of international education systems, for example, International General Certificate of Secondary Education 
(IGCSE), American Diploma and international French and German education systems. Higher education in Egypt 
consists of university and non-university education. University education includes 19 governmental universities, 
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including Al Azhar University. In addition, there are 19 foreign and private universities (CAPMAS, Egypt in 
Figures, 2011). In 2009/10, the total number of students in foreign and private universities is approximately 60 
thousand students (28306 females and 31842 males). This number represents a small percentage of the total number 
of university students. On the other hand, the number of students enrolled in governmental universities is 
approximately 1.91 million students in 2009/10 including 315533 students enrolled in Al Azhar University. 
(CAPMAS, Egypt in Figures, 2011).   
Non-university higher education includes higher education in some academies, faculties and institutes, for 
instance, Mubarak Police Academy and Military College. These institutes are supervised by the Ministry of Interior 
and the Ministry of Defense. Moreover, non-university higher education includes higher institutes under the direct 
supervision of the Ministry of higher Education. The total number of students enrolled in higher institutes in 
2008/09 is 90020 students (37436 females and 52584 males) (CAPMAS, Egypt in Figures, 2011). Accordingly, the 
total number of students enrolled in higher education is approximately equal to 2 million students. Moreover, 
the total number of students enrolled in pre-university education and higher education is 20.7 million 
students (CAPMAS, Egypt in Figures, 2011).  
5. Specifying the Determinants of Earnings and Demand Functions for Schooling in Egypt  
It can be said that, the level of school quality, not only the number of years of education (quantity of schooling), 
affects the academic achievement and the rate of return to education. Low school quality is seriously constraining 
the rate of return to school investments (Fuller, 1985). This means that, low levels of school quality indicate low 
levels of future earnings and vise versa (Fuller, 1986). The data used in this paper is obtained from Egypt Labor 
Market Panel Survey 2006 (ELMPS 06), which was presented by Central Agency for Public Mobilization and 
Statistics (CAPMAS) in cooperation with Economic Research Forum (ERF). The size of the sample used is 6572 
observations. It contains waged workers (males and females) whose ages range from 15 to 64 years. Those 
individuals answer all the questions needed for the estimation of earnings function and demand functions for 
schooling investment. Table (3) presents the descriptive statistics of all variables used in the model together with a 
brief description of each variable.  
 
Table (3): Descriptive Statistics of the Variables used in the Analysis 
 
Variable No. of Observations Mean Std. Dev. Min Max 
Age 6572 35.97 11.17 15 64 
Y 6572 671 1171 85 20340 
lnY 6572 6.143 .7117 4.4 9.92 
S 6087 11.51 4.799 0 20 
SS 6572 144.1 93.23 0 400 
experience 6572 19.31 12.62 0 58 
expexp 6572 532.1 605 0 3364 
Q 2128 .0315 .1747 0 1 
Qs 6572 .1219 1.29 0 20 
Ability differences 6572 .0107 .1027 0 1 
AS 6572 .1024 1.138 0 16 
 
Table (3) lists the variables which are used in estimating the earnings function and the demand functions for 
schooling: 
 
• Age: The age ranges from 15 to 64 years old; the mean value of age is 35.97 years. 
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• Y: This variable refers to the total earnings of the individual, which include basic wage, supplementary payment, 
bonus, incentives and overtime. This paper considers only individuals who earn 85 pounds at least per month. 
The mean value of the total earnings of individuals is 671 pounds per month.   
• lnY: This variable represents the log form of the total earnings Y. lnY is the dependent variable in the log earnings 
function. This function helps in estimating the marginal rate of return to schooling. The mean value of lnY is 6.14 
• S: The variable S captures the number of years of schooling of an individual. The mean value of this variable is 
11.51 years. The variable S takes values between 0 and 20, where the value 0 refers to illiterates and the value 20 
refers to the post graduate level of education.  
• Experience (T): This variable represents the number of years of experience, which
 
is calculated by using a simple 
rule, that is, Tj = Age - Sj- 6, where S is the number of years of schooling. The mean value of this variable is 
19.31 years.   
• Q: The variable Q represents the quality of education. This variable takes values 0 or 1 depending on whether 
there are computers available for students in their primary/ preparatory schools or not (an indicator of school 
budget per student). Again, there are no explicit questions listed in ELMPS 06 that help in measuring quality of 
education. 
• Ability differences (Aj): Aj refer to the ability differences for individual j. This variable is calculated by using 
several questions listed in ELMPS 06. These questions inquire if an individual repeats any grade at school; takes 
any private lessons or participates in after school help groups. These questions were converted to dummy 
variables which take values 0 or 1. It must be said that, there is no indicator for ability differences in Egypt, for 
example, IQ scores or AFQT.  
The questionnaire of ELMPS 06 helps in estimating the earnings and schooling investment demand functions.  
                                                              jγ = f (Sj, Aj, Qj).                                                                                  (1) 
Where S is the number of years of schooling for an individual, A refers to the ability differences and Q is the 
quality of education. 
5.1. The Model    
The analysis and estimation stem from the Mincerian (1974) schooling model. This paper estimates the simple 
earnings function, the basic earnings function and the demand function for schooling. The earnings function (in log 
form) can be written as,  
                                                                 )(ln jj SfY = .                                                                               (2) 
Where Y represents the monthly earnings of an individual and S reflects his/ her years of schooling, where S = 0 
for illiterates, S = 6 for primary education, S = 9 for preparatory education, S = 12 for secondary education, S = 14 
for above intermediate education, S = 16 for university education and S = 20 for post graduate studies. 
Then, the Mincerian equation (the basic earnings function) is, 
                                                      jjjjj uTBTBSBBY ++++=
2
3210ln .                                                       (3)     
Where ),(ln jjj TSfY = . 
The earnings function as defined in (2) can be rewritten as,  
                     jjjjjjjjjjj uSQBTBTBSABSBABSBBY 17265423210ln ++++++++= .                  (4) 
Where u1 is ∼ iid N(0, 21σ ),  Aj refer to the ability differences for individual j. There are no measures for ability 
differences in Egypt (for example, IQ scores), accordingly; the variable used in this paper is calculated by using 
some questions listed in the questionnaire. If an individual repeats more than one grade and takes private lessons, 
this refers to individual with lower levels of ability and vise versa. Furthermore, Tj represent the number of years of 
experience for individual j. It is assumed that this function exhibits positive but diminishing marginal returns to 
experience. Moreover, Qj capture the quality of education for individual j. It is important to take into consideration 
the quality of education as one of the determinants of the demand function for schooling of an individual (the rate of 
return to education). As a result, the demand function for schooling of an individual is: 
                                                    jjjj QBABSBB 7431 2 +++=γ .                                                           (5) 
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This function can be obtained easily by differentiating equation (4) with respect to S. Equation (5) indicates that, the 
demand function for schooling (rate of return to education) is a function in three main variables, i.e. years of 
schooling, ability differences and quality of education.  
5.2. The Results and Analyses                                       
Table (4): The Results of Estimation of Mincerian Equation 
 
lnY Coef. Std. Err. t P> ʜtʜ 
S .01868 .001893 9.87 0.000 
cons 5.942129 .0236086 251.69 0.000 
 
Table (4) presents the results of estimation of equation (2) (i.e. jjj uSBBY ++= 10ln ), this equation ascertains 
that, there is a linear positive relationship between the number of years of schooling and lnY. The private rate of 
return to schooling is equal to 1.89% on average. Accordingly, each additional year of schooling for an individual 
will increase Y by 1.89% on average regardless of the educational level of that individual.   
 
Table (5): The Results of Estimation of Basic Earnings Function 
 
lnY Coef. Std. Err. t P> ʜtʜ 
S .03701 .0019591 18.89 0.000 
experience .0357601 .0023946 14.93 0.000 
expexp -.0003455 .000054 -6.40 0.000 
cons 5.243756 .0341011 153.77 0.000 
 
Table (5) proposes the results of estimation of the basic earnings function ( jjjjj uTBTBSBBY ++++= 23210ln ) 
where lnY is a function in S and T.  The private rate of return to schooling increases from 1.89% to 3.8%. Moreover, 
there is a positive relationship between the number of years of experience and the earnings since B2 is positive i.e. as 
the number of years of experience increases, earnings will increase.     
Table (5) shows that, the rate of return to the number of years of experience equals 2.3%. This means that, each 
additional year of experience will increase the earnings of an individual by 2.3% on average. Since B3 is negative, 
the earnings will increase with decreasing rate as the number of years of experience increases.   
  
Table (6): The Results of Estimation of the Log Earnings Function (Equation 4) 
 
lnY Coef. Std. Err. T P> ʜtʜ 
S -.0138444 .0062098 -2.23 0.026 
Ability differences .0579565 .1843789 0.31 0.753 
SS .0028733 .0003327 8.64 0.000 
AS -.0197561 .0161533 -1.22 0.221 
experience .0383965 .002421 15.86 0.000 
expexp -.0004202 .0000547 -7.69 0.000 
QS .0207025 .0064134 3.23 0.001 
cons 5.368271 .0375285 143.05 0.000 
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Table (6) presents the results of estimation of equation (4). This equation helps in estimating the demand function 
for schooling or the marginal rate of return to education. In this equation lnY is a function in the number of years of 
schooling (S), ability differences (A), (S2), experience (T), (T2), and quality of education multiplied by the number of 
years of schooling (QS). Thus, this equation assumes that the relation between the number of years of schooling and 
the earnings is not linear in order to avoid the criticism of the Mincerian equation. This formula of the log earnings 
function stems from Card and Krueger (1992) and Regan et al. (2006).   
It is clear from table (6) that, the variable of ability differences is not significant. This means that, the ability 
differences have no effect on the earnings of an individual. This result can be attributed to the weakness of the index 
of ability differences. As mentioned above, in Egypt, there is no indicator for ability differences. So, there are two 
solutions for this problem, either using an index for ability differences or ignoring this variable from the analysis.   
After estimating equation (4), the demand function for schooling (the rate of return to education for individual j, 
γj) can be obtained simply by differentiating equation (4) with respect to S. It is estimated that, the marginal rate of 
return to schooling for the whole sample is 6.1% on average.  
6. Conclusion 
The main objective of this paper is to provide an economic analysis of the concept of quality of education in 
order to clarify the determinants of educational quality and to specify the earnings and the demand functions for 
schooling in Egypt. It is assumed that, there is a positive relationship between the earnings of an individual and the 
quality of education. Furthermore, there is a positive association between the rate of return to schooling and the 
educational quality. This implies that the changes in quality of schooling will affect the level of schooling attained 
because the slope of the earnings-schooling function will be changed. After presenting and estimating the demand 
functions for schooling, it is concluded that, the main independent variables that are contained in the individual's 
demand function for schooling are: the number of years of schooling, Sj.; the ability differences, Aj and the quality of 
education, Qj. 
According to the educational reform, it is important to improve the quality of education by giving more attention 
to the educational research because it represents the most important measure of the quality of education. Moreover, 
it is important to pay more attention to the infrastructure of schools (buildings, classes, libraries and so on) and to 
increase the quality of teachers (their educational levels). A framework for improving education quality should 
cover the interrelated components of the education system and allow opportunities for change and reform to be 
identified. It can be said that, cognitive development and the accumulation of particular values, knowledge and skills 
are important objectives of education systems in the majority of societies. The framework should be comprehensive, 
in that the quality of education is seen as teaching and learning processes, encircling access and outcomes in ways 
that are influenced by background, circumstances and quality of inputs available. 
In Egypt, the Egypt's government has introduced a strategic plan for education (2007- 2012) that aims at 
increasing the number of schools, reducing density of classes and increasing the enrollment rates. In order to achieve 
educational reform, it is a must to reach an education system of quality for all. Moreover, the National Authority for 
Quality Assurance and Accreditation of Education was established in 2006. Future plans include sustainable 
educational reform, maximizing access for early childhood care and education, achieving lifelong education, 
continuing professional development, activate decentralization program, allocate more resources to the schools in 
poor areas and give more incentive programs for the schools in poor and rural areas in order to attract skilled 
teachers who can improve the educational process. Concerning higher education, there are many factors that help in 
improving the educational process, for instance, scholarships, grants and loans should be given to students, making 
income conditional loans in order to finance tuition costs and other expenses of students and finally formulating an 
education system which fulfills the needs of the labor market.  
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